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1. Concept and aims

Already Socrates said that education through masiwost excellent, because
rhythm and harmony penetrate deep into the soubardit grace and decency.
Also many centuries later, the positive effect afsi on human beings is
unchanged.

Music has a direct effect on the senses of mambis feelings, brings joy and
stimulates creative potential. Music connects pessmd communicates collec-
tive experience.

On this message of Dr. Suzuki, the Italian musacher Elena Enrico builds her
concept “Mucical Garden-CML” for children from tlage of two-and-a-half-
years and up. She also sees the great importarice ehvironment where the
child is brought up. So the brain of the child apsmaccording to the stimula-
tion it receives and through adaptation and transftion, more and more
complex abilities and skills will be developed. Muss the most complex form
of expression and fundamental for the educatica afild.

Theaims of CML-lessonsare
- making music with other, using this newly-acquil@iguage
- internalization of a specific disciplinary habit
- improving the memory
- the development of intonation, vocalization andregpion
- the knowledge of basic instrumental techniques
- the development of fine motor skills
- internalization of phrasing, timing and dynamics
- use of spacial and motor functions in relation st
- familiarization with the pieces that make up th&iament repertoire

On the homepage you will find a detailed descriptd CML where you also
can read this summarizing message:

“Every exercise stems from instrumental practics laglps with specific
instrumental problems. Motoric skills are developedetail as important pre-
instrument steps. At the same time body movemertshoreographies have
been added to stimulate formal and structural efésnia the repertoire in an
instinctive and often uncounscious way. Nothinkgfsto chance and everything
must be carefully prepared.”



2. Introduction in schools

After having convinced the headmaster of the ingraré of CML in schools,
CML should be introduced to parents during thestfimeeting at the start of
elementary school.

The teacher describes that the founder of CML en&lEnrico who spread this
method into many countries, together with Marco $fes. The basis for CML
Is the Suzuki method, which teaches children inllssbaps playfully to learn an
instrument (like learning the mother-tongue).

The teacher explains, that in childhood the chiidzequire many abilities, such
as the use of space and motoric skills, fine motskills, coordination, memory,
discipline, a sense of beauty...

In “Playing like Speaking” Elena Enrico describlee tmportance of music
education and the good influence it has on thelcdil.

Then, the teacher may show a film of ten minutestilbn about Elena Enrico’s
lesson if permission is givendemonstrating CML.

He summarizes that the pupils enjoy the rhythmereges and games.
Music lessons of 45 minutes™ duration should bergim class twice a week; or
if the CML-teacher also is a class teacher, onedasof 45 minutes™ duration
and a daily practice unit of elements of CML.
These are the elements of the group lesson:

- Learning the songs of the Suzuki-repertoire

- Motoric exercises with and without instrument

- Exercises for coordination and skill

- Development of memory

- Development of sensibility and self-confidence.
Afterwards, the teacher explains- because the tsoam't participate in the
music lesson in school- how important it is thaytlshowesteem and interest
CML. Also, they should encourage the childrehdi®n to the CDlevery day and
praise them if theyepeat the rhymes and show the exercises
After having answered to all the questions of taeepts, the evening ends with
a quotation from Elena Enricos book ,Playing likge&king“:



“The child conquers little by little a world of nemowledge, new relationships
and experiences. It will be more self-confidemty tand will have more coordi-
nation and a better memory, more sensitivity arahés.”

(,Das Kind wird sich nach und nach eine Welt miti@m Wissen, neuen Be-
ziehungen und Erfahrungen erobern. Es wird selbatbgter, ordentlicher,

koordinierter werden und ein besseres Gedachtmibr ®ensibilitat und mehr
Freunde haben.”)




3.

Differences and organization

If you compare CML teaching for two-and-a-half-yedas to teaching school

children aged six or more years, there are seddfalences which the
teacher has to compensate:

Older pupils-> the exercises can be more difficult and complex

more pupils-> discipline is a very important point from thest lesson on
no parents> at best, the teacher repeat the repertoirg datih the chil-
dren. The pupils should listen to the CD daily.

maybe less parental interest -> regular informafiiorihe parents and
presentations e.g. at school festivals

maybeno music room> a shelf with music equipment.

It is important to haveegular CML-lessons in schaol
There are two possibilities:

a)

b)

the CML-teacher gives music lessons of 45 minudes én a class twice a
week (in the music room of the school) or

if the CML-teacher also is a class teacher, hesgmasic lesson of 45
minutes” duration a week and a daily practice ah#@lements of CML (in
the classroom with a shelf with music equipment).

Also it is important that the class regularly giypeesentations of CMht
school festivals, always setting goals, preserttiegn to others and getting
the parents involved.




4. Material

For starting this wonderful program which ElenaiEmdeveloped and intro-
duced together with Marco Messittlae pupils receivaf possible a little case
with the following content:

a wooden silent violin (it is also possible to makeolin out of
pasteboard)

a bow

the CD with the musical repertoire
a list of rhymes and tongue-twisters
wooden drumming sticks

wooden cubes

little sponge balls

castanets

a little ring

a slider, etc.

The teacher needle same things at least in duplicate and
a set of school material, 20 each:

simple flutes

pairs of sticks

balls

pairs of wooden cubes
pairs of wooden bows
castanets

tubes

rings.

The teacher also needs a Piano or a Keyboard, pl&@+ and a shelf for the
music equipment.



5. Lessons and experience

As a teacher in an elementary school and Suzukh#&ravith some violin
pupils, I appreciate CML a lot. Also, if until nowvdid not have the chance

to establish it into school in the “pure” way o$$en structure, | would use
elements of CML to create a relaxed atmospheieave a change in lesson
and to get the children concentrated and happy.

In my experience it is possible to choose just@mtvo elements of CML as
exercises from the repertoire, rhythm or manuadithave a new challenge and
focus for the children in the normal school lessmey like the exercises a lot
and it is a good support for general learning.

At the end of August | changed to another elemgrdanool in Wuppertal and
| hope that | can bring more and more CML and maducation into school.
Maybe it will be possible to start a new first das class teacher and to give
daily CML lessons...

On the following pages, | have listed examplesGbtL 1, 2 and 3 lesson
structures from which you may pick up elementssfdrool.




Children’s Music Laboratory

CML 1 plan of lesson (fifth month)

Rollcall: Twinkle Thema
“Liebe Kinder seid Ihr da?* ,Ja Frdlurzel wir sind da.”
,Liebe/r ... bist Du da?"“ ,Ja Frau Wurzel ich bin ‘ta.

Rhythm: Twinkle Variations C, B, A, eighth notes, Egw: Variation D

The children sing: “Hinfahren...” Tihgo into the circle with little steps by circling
their arms around. “Ruckfahren...” They go out of tirele with little steps...
In the middle part they sing: “Eins, zwei, drei..ridaclap their hands. Again the beginning.

Repertoire: Twinkle Thema, Tante Rhody, Chinesenlied, guteertbgute Nacht, Fuchs,
new song: Alle Vogel

The children sing: Alle Voégelsind schon da, alle Vogel alle.“ They sit in ecld with

tailor's seat and clap on the right and the left f8Velch ein Singen, Musiziern, Pfeiffen,

Zwitschern, Tiriliern”. They clap on the neighboumands, the echo only with two fingers,

again the beginning.

Manuality: Kleines Fischlein, Katzenauge

The children sing: “Kleines Fischlein, Katzenauge.thty make a finger circle
with thumb and first finger and stretch the fingers
“dreh dich, dreh dich, rundherum, nimm’ den naah&ieger nun”, they circle their arms
around and take the next finger, again the beggnin

Dive: Der Sprung, dive with arpeggio
,In die Noten will ich springen, jetztlges los mit Do Re Mi Fa Sol La Si Do
Si La $@ Mi Re
Do Mi Soblsol Mi (Dur)
Do Mi Sobrsol Mi Do (Moll)”.

Rhyme: Sieben kleine Feen
Sieben kleine Feen werden bei Rihan, halten Wacht die ganze Nacht, schnell
die Augen zugemacht.

Goodbye songNun ist gleich Schluss mit uns'rem Unterricht, widgehen alle froh nach
Haus, und machen Musikups daheim, CD E F G A H und C: Es war sehr
schon und auf Wiederséhen



Children’s Music Laboratory

CML 2 plan of lesson (ninth month)

Rollcall: Twinkle Thema
“Liebe Kinder seid Ihr da?* ,Ja Frdlurzel wir sind da.”
,Liebe/r ... bist Du da?"“ ,Ja Frau Wurzel ich bin ‘ta.

Rhythm: Twinkle Variationsdotted notes, syncopasgw exerciserhythmic posters

The teacher shows the children different rhythnusters. He is clapping one after the other,
the pupils repeat them.

Then they sing to the Variation with the eighthesot‘lch mag gern spazieren gehen, ich mag
gern spazieren gehen“. They walk in a circle, tthay stop to sing and say: ,Ich schau gut
hin“. They look at the rhythmic card and beat thgthm with their stick (or clap) according
the card. Then they go on and look at the next.card

Repertoire: Hanschen klein, Lang lang ist's her, Allegro, PeragleMotion, Allegretto, new
exercise: Canorwinkle Thema first and second voice together

Repetition ofTwinkle ThemaLeuchte leuchte kleiner Stern, funkeln seh iathdso gern.”

They look to the stars. ,Wenn ich nachts spazigedn, freu ich mich wenn ich dich

seh’.“They walk on the place and open their arms fthe heart to the ceiling; again the

beginning.

The children sing: ,Leuchte leuchte kleiner Stéumkeln seh™ ich dich so gern.”

They make the movements of the second voice: agtitleft arm up and waving, blinking,

Mittelteil: right and left arm down, repeat the begng.

Now half of the children sing the first and theathalf the second voice of the song together

in two different circles and make the movements.

Manuality: Wascheklammer oder Kastagnette

The children sing: ,Schliel3e, schlieRe deine Hasdeiittel diese schnelle,
schnelle, nimm die Wascheklammer (Kastagnette)tukzhbitte drick sie, drick sie und
leg sie wieder hin."
The children are sitting in a circld/ascheklammerare in front of them. Then they are doing
the movements according to the text with one firajar the other.

Dive: Der Sprung, dive with arpeggio and cadenza
“In die Noten will ich springen, jetztlges los mit Do Re Mi Fa Sol La Si Do
Si La $@ Mi Re
Do Mi Sobl3ol Mi (Dur)
Do Mi Soblsol Mi Do (Moll)
[ IVVI
I- Il Sekund, I- Il Terz ...*

Tongue Twister: Lustige Leute
Weil lustige Leute fand lachen, lachen lustige Leute auch beim Laufen.

Goodbye songNun ist gleich Schluss mit uns'rem Unterricht, widgehen alle froh nach
Haus, und machen Musikums daheim, CD E F G A H und C: Es war sehr
schon und auf Wiederséhen



Children’s Music Laboratory

CML 3 plan of lesson (eighteenth month)

Rollcall: Twinkle Thema
“Liebe Kinder seid Ihr da?* ,Ja Fr&lurzel wir sind da.”
,Liebe/r ... bist Du da?"“ ,Ja Frau Wurzel ich bin ‘ta.

Rhythm: Twinkle Rhythms and dive, little tree with bodyythmic posters

in poliritmic groupsup to the sixteeth notelew exercise: different rhythms
together
The children sing: “Ich mag gern spazieren geh@nmag gern spazieren gehen” and walk
in a circle. Then they stop and clap Var. A anérafards continue singing and walking.

Now the children go in two different groups andtlde exercise with different Rhythm
together.

Repertoire: Andantino, Etiide, Menuett, Rigaudon, mit ElegaA#iggro with first and
second voiaggw: Leuchte- Vogel- Tante Rhodyin polymetric groups.

They first work on every single song (s.0.).

(Tante Rhody: ,Lalalalala lalalalala, alle zusammesil'n wir fréhlich sein.” They clap their
hands and swing their arms together in a circle.

“Gib mir die Hand, ich nehm sie gerne, gib mir Hiend, ich nehm sie gern.” They do the
arms into the circle and move the fingertips.)

Now a third of the children sing the first, the etlhird the second and the rest the last song
together in different circles and make the movement

Manuality: Variation D with bow and ring

The children are standing tirale in front of their parents. They are singing
“hinfahren” by circling their arms around. Thenyhae singing “riickfahren” and are circling
their arms in the other direction.
In the middle part the parents are holding the agtlv a ring horizontally and the pupils are
circling the rings on the bow with one finger aftiee other.
Again the beginning.

Dive: Twinkle Thema
Harmonic score shown with three different colousatloons, one for Tonika,
one for Dominante and the last one for Subdominante

Note reading: ,Quaderno operativo“ by Elena Enricoand Marco Messina

Note reading book e.g. exercises on pages 12 amdti pointing the finger
on the note of a scale and singing the name. Theeteticher puts a button on different notes
and the pupils say the name of the note.

Goodbye songNun ist gleich Schluss mit uns'rem Unterricht, widgehen alle froh nach
Haus, und machen Musikuns daheim, CDE F G A Hund C: Es war
sehr schén und auf Wiedken!



ic research
Brain development by Glenn Doman

5. Scienti
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Ergebnisse aus Studien Hans Glnther Bastians irsig(erziehung) und ihre
Wirkung*, 2000, S. 83/483:

C. Lern- und Leistungsbereich

Instrumentlernen, Musizieren und Musikerziehung

e fordern die korperliche und psychische Selbstbeanspruchung in der Auspri-
gung motorischer, sensorischer und psychischer Fihigkeiten und Fertigkeiten,

¢ schulen die Wahrnehmungs- bzw. Horfihigkeit,

* fordern kognitive Fahigkeiten (Begriffsbildungen, Problemlésungen u.a.m.)
und das schnelle Erfassen komplexer Strukturen und Systeme,

¢ trainieren die Kurz- und Langzeitgedichtnisspeicherung,

* steigern die Reproduktionsfihigkeit (im Auswendigspielen),

8. Die Personlichkeitsentwicklung der Kinder im Fremdurteil

LSB Lern- und Arbeitsverhalten
Gruppe x Zeit
F(2,190) = 11,64; p < .001
46

43

Lern- und Arbeitsverhalten
s
[3&]

T J ST vl

! e gruppe
2 : ; -0 Kontroll-
02/93 07/95 07/98 gruppe
Messzeitpunke
Interpretation

Es ergeben sich fiir alle Haupteffekte und insbesondere fiir die Interaktion der
Faktoren Gruppe x Zeit (p < .001) signifikante Bilanzen. Im Blick auf unsere
Erkenntnis leitenden Interessen halten wir als Ergebnis fest: Das Lern- und
Arbeitsverhalten der Schiiler wird von thren Lehrern in beiden Stichproben zum
Zeitpunkt der Erstmessung (in 2/93; zum Ende des 1. Schuljahres) noch nahezu
identisch beschrieben (MG: 39,58 vs. KG: 39,97). Schon zweieinhalb Jahre spiter
zeigen sich deutliche Differenzen in der Bewertung zugunsten der Kinder aus den
musikbetonten Schulen, die sich dann zur letzten Messung hin nochmals deutlich
vergroflern (MG: 45,20 vs. KG: 38,80). Im Sinnc unserer Hypothesen formuliert:
Erweiterte Musikerzichung fiihrt in den Schulen dazu, dass die unterrichtenden
Lehrer ihre musizierenden Schiiler im Lern- und Arbeitsverhalten tiberzufillig
besser beurteilen als Lehrer ihre Schiiler ohne Musikbetonung. Diese iiberdeut-
lichen Ergebnisse in der Einschitzung durch die Lehrer lassen keinen Zweifel, dass
das Lernen eines Instruments und das gemeinsame Musizieren Merkmale wie
intensive Mitarbeit, Selbststindigkeit, Interesse an Neuem, rasches Auffassen
und Begreifen, keine Blockierung bei Leistungsdruck, gutes Gedichtnis, sorgfalti-
ge Erledigung von Aufgaben (inkl. Hausaufgaben), eigene Ideen, gut entwickelte
Feinmotorik und kérperliche Gewandtheit fordern und frdern. Das Experten-
urteil der Lehrer ldsst keine Zweifel offen. Musik ist ein ideales Medium und
Forum, eine Chance zur effektiven Férderung der genannten Persdnlichkeits-
merkmale. Im Lehrerurteil wird dieser Transferanspruch als signifikant bestatigt.



Hans Gunther Bastian, Professor fur Musikpadagogik der Goethe-Universitat in
Frankfurt/Main, hat sich intensiv mit dieser Theikaeschatftigt. In einer Langzeitstudie flhrte
er mit einem Forscherteam zwischen 1992 und 1998ielven Berliner Grundschulen das
Projekt ,Zum Einfluss von erweiterter Musikerzielguauf die allgemeine und individuelle
Entwicklung von Kindern“ durch. Es gab Modellgruppmit erweiteter Musikerziehung, die
zwei Stunden wdchentlich in Musik unterrichtet wemd ein Instrument im Einzel- oder
Gruppenunterricht erlernten und in verschiedeneseEbles musizierten. Die Kontrollgruppen
ohne erweiterte Musikerziehung erhielten nur emdigi wochentlich Musikunterricht.
Halbjahrlich wurden Tests zu verschiedenen Bereigfgmmacht und die Langzeitstudie ergab,
dass die Klassen mit Musikbetonung deutlich besseraikalische Kompetenzen aufwiesen.
Weiterhin  zeigten diese Schiler ein besseres Serrdlten, eine hohere
Konzentrationsfahigkeit und im Leistungsbereiclefiecine erhéhte Wahrnehmungsfahigkeit,
Gedachtnisleistung, Anstrengungsbereitschaft undsgepréagtere  psychomotorische
Fahigkeiten im Vergleich zu Kontrollklassen ohnedikbetonung auf. Die Ergebnisse belegen
in beeindruckender Weise die fordernde Wirkung Wdaosik auch in Bezug auf die
Wahrnehmungsfahigkeit.

Summary in English:

Hans Gunther Bastian, professor for musical pedagbthe university of Frankfurt/Main, has
carried out in-depth research on this subject.dtudy with seven elementary schools in Berlin
from 1992 until 1998 he conducted the project “Thi#uence of music education on the
development of the child individually and in geréreVeekly there were model groups with
intense music education- who had two music lessmlsindividual instrumental lessons as
well as lessons in group and in different ensemflkes control sections only got music lessons
once a week. Every half a year there were tesiffferent sections and the study showed that
the music classes had better musical competens®, Ahese pupils showed better social
behavior, better perception and memory, more wjtigss for effort and motoric skills in
comparison to the control classes without musicleasis. These results impressively show the
helpful effect of music (also with reference togaption).

From: Final examination paper by Constanze Wurzel “Inveg konnen Kinder im
Musikunterricht eines 1. Schuljahres durch Ubungiss Suzuki-Unterrichts in ihrer
Wahrnehmungsfahigkeit gefordert werden?*, Remsc@i5.2005



